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PRACTICES

OUTCOMES

Supporting Important Culturally 
Equitable Academic & Social 
Behavior Competence

Supporting Culturally Relevant 
Evidence-based Interventions

Supporting 
Culturally 
Knowledgeable 
Staff Behavior

Supporting 
Culturally Valid 
Decision Making

Universal

Targeted

Intensive

All

Some

Few

Dec 7, 2007

PBIS = ____________ for enhancing development 
& implementation of ___________ of evidence-based 

practices to achieve ______________ & 
BEHAVIORALLY important outcomes for ___ students

FRAMEWORK
CONTINUUM

ACADEMICALLY
ALL

✓

MTSS, PB4L Culture = 
Group of individuals

Overt/verbal behavior

Shared learning history

Differentiates 1 group from 
others

Predicting future behavior 

Flexible,	dynamic,	&	
changed/shaped	over	time	
&	across	generations &	
setting.

Collection	of	learned	
behaviors,	maintained	
by	 similar	social	&	
environmental	
contingencies

Sugai, O’Keeffe, & Fallon 2012

✓
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“When programs & practices 
effectiveness have been 

demonstrated by causal evidence, 
generally obtained through high 
quality outcome evaluations.” 

National Institute of Justice
“Causal evidence that documents a 

relationship between an activity, 
treatment, or intervention and its 

intended outcomes, including 
measuring the direction & size of 
change, & the extent to which a 
change may be attributed to the 
activity or intervention. Causal 

evidence depends on the use of 
scientific methods to rule out, to the 

extent possible, alternative 
explanations for the documented 

change” 

National Institute of Justice

“EBPs are practices that are 
supported by multiple, high-quality 

studies that utilize research designs 
from which causality can be inferred 

&that demonstrate meaningful effects 
on student outcomes”

Cook & Cook, 2013

“EBP in psychology is the integration 
of the best available research with 
clinical expertise in the context of 
patient characteristics, culture, & 

preferences.” 

American Psychological Association, 
2006

“Strong evidence means that the 
evaluation of an intervention 

generates consistently positive 
results for the outcomes targeted 

under conditions that rule out 
competing explanations for effects 

achieved (e.g., population & 
contextual differences)”

HHS SAMHSA, 2009

Samples of Definitions
for “Evidence-based”

“An approach in which current, high-
quality research evidence is 

integrated with practitioner expertise 
& client preferences & values into the 
process of making clinical decisions.”

ASHA, www.asha.org

“Process in which the practitioner 
combines well-research interventions 
with clinical experience, ethics, client 

preferences, & culture to guide & 
inform the delivery of treatments & 

services”

Socialworkpolicy.org, 2015

“Treatment or service, has been 
studied, usually in an academic or 

community setting, & has been 
shown to be effective, in repeated 
studies of the same practice and 

conducted by several investigative 
teams.”

National Alliance on Mental Health, 
2007

1. Empirical 
Support

• Functional 
Relationship

• Meaningful Effect Size
• Replication
• Context

2. Student Fit
• Need (+/-)
• Priority

3. Context-
Environment 

Fit
• Language
• Developmental
• Educational
• Cultural

1. Empirical 
Support

• Functional 
Relationship

• Meaningful Effect 
Size

• Replication
• Context

✓

Prevention Logic for All
Redesign of teaching environments…not students

Decrease
development

of new 
problem 

behaviors

Prevent
worsening & 

reduce 
intensity of 

existing 
problem 

behaviors

Eliminate 
triggers & 

maintainers 
of problem 
behaviors

Add
triggers & 

maintainers 
of prosocial 

behavior

Teach 
(practice, 
monitor,  

acknowledge) 
prosocial 
behavior

Biglan, 1995; Mayer, 1995; Walker et al., 1996

Prevention Objectives Prevention Actions

ANTECEDENT &
CONSEQUENCE BEHAVIOR

✓

INSERT SWIS GRAPH OF LOCATION 

36.9% (226/611) Classroom

63.1% (385/611) NON-Classroom
Assumptions

Evidence-based classroom & management 
PRACTICES exist

DATA needed to judge implementation fidelity & 
student responsiveness

CONTINUUM needed to select, organize, & 
implement PRACTICES

School-wide SYSTEMS needed to support 
classroom implementation

✓

Agreements

Team

Data-based 
Action Plan

ImplementationEvaluation

GENERAL 
IMPLEMENTATION 

PROCESS: 
“Getting Started”



8/26/17

3

SW to CW PBIS….basics!
1. • SW Tier 1 implemented w/ fidelity

2. • SW & CW data-based decision making

3. • CW linked to SW expectations

4. • CW linked to expectations & common routines & settings

5. • Effective instructional practices & curricula aligned & delivered 

6. • Full-time application of basic behavior management practices

7. • SW based CW Tier 2/3 practices & supports

✓

School-wide Teaching 
Matrix

EXAMPLE:	
School-wide	
Continuum

Continuous Active
Supervision Frequent Positive Active 

Engagement

Social Skills
Club

Check In 
Check Out

Targeted
Second Steps

FBA-BIP

CBT

Contingent &
Specific Positive 
Reinforcement

Adult-Student
Lunch-Bunch Family Resource 

Center

Classroom Teaching 
Matrix

EXAMPLE:	
Classroom	
Continuum

Continuous Active
Supervision Frequent Positive Active 

Engagement

Small Group Skills 
Practice

Peer
Mentoring

Check-In
Check-Out

Behavioral 
Contracting

FBA-BIP

Effective Instruction

Good Behavior 
Game

Contingent &
Specific Positive 
Reinforcement

School-Wide & 
Classroom PBIS 

(Tier 1)

Leadership team
Behavior purpose 

statement

Set of positive 
expectations & 

behaviors

Procedures for teaching 
SW & classroom-wide 

expected behavior

Continuum of procedures 
for encouraging expected 

behavior

Continuum of 
procedures for 

discouraging rule 
violations

Procedures for 
on-going data-

based monitoring 
& evaluation

✓

Align & integrate classroom & school-wide 
PBIS practices & systems

Teach social behavior like academic 
skills

Integrate high quality evidence-based 
behavior management practices into every 
academic & behavior opportunity

BIG IDEAS ✓ Social Skill Teaching & Learning Phases
White & Haring, 1980

• New skill w/ accuracy
• Show, model, explain w/ feedbackAcquisition

• Speed & consistency
• Practice w/ feedbackFluency

• Sustained accuracy & fluency
• Practice w/ less feedbackMaintenance

• Use in new context
• Teach, practice in variety of conditionsGeneralization

• Modify & fit behavior in new context
• Teach variations w/ feedbackAdaptation

✓
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1
ASSESS 

current skill

2
TEACH for 
acquisition 
(model) & 

fluency 
(practice)

3
PRECORRECT 

for use in 
required 
settings

4
Actively 
MODEL, 

SUPERVISE, 
shape & 

REINFORCE

5
Train w/ new 
examples for 

GENERLIZATION

Basic Behavior Teaching Processes✓

SW & Classroom

Link to SW Behavioral Expectations Teach CW like SW

Rules within Routines Matrix

Routines

Rules

Entering 
Classroom Seat Work Small Group 

Activity
Leaving 

Classroom

Be Safe

Be 
Respectful

Be 
Responsible

Expectations

Classroom Routines

Group work Desk work Quizzes and 
tests Arrival Dismissal

Respect
Offer ideas

Complete all 
tasks

Sit with feet 
on the ground

Get up and 
stretch if 

necessary

Study for all 
assessments

Read through 
and double-

check all work

Get all 
supplies for 

the day

Lock 
belongings in 

locker

Check on 
homework

Pack 
necessary 
materials

Responsibility

Compliment 
others’ ideas

Listen and 
make eye 

contact

Work silently

Read quietly if 
finished 
ahead of 

others

Keep eyes on 
your own 

paper

Study with 
others

Keep phone 
off and in bag

Move out of 
the way 

quickly in the 
hall

Let others sit 
with you on 

the bus

Hold doors for 
those with 

bags

Ready to 
Learn

Keep 
materials 
organized

Move desks 
quietly

Keep desk 
area clean

Keep aisles 
clear

Keep desk 
area clean

Use scrap 
paper

Close locker 
doors quietly

Move chairs 
quietly

Push chairs 
under desks

Walk in the 
hallways

Dmyers, Oct 2016

✓ Typical Contexts/ 
Routines

Classroom-Wide Rules/Expectations
Respect Others Respect Property Respect Self

All Times Use inside voice.
Raise hand to answer/talk.

Recycle paper.
Return supplies.

Do your best.
Have plan.

Lesson 
Introduction Eyes on speaker. Organize materials. Add tasks & due dates to 

calendar.

Homework
Do own work.

Turn in e-folder before due 
date.

Return supplies.
Maintain your e-folder.

Keep to-do calendar 
current.

Transition Use inside voice.
Keep hands to self.

Put/get materials first.
Keep hands to self.

Have plan.
Go directly.

Be punctual.

“I Need 
Assistance”

Raise hand or show 
“Assistance Card”.

Wait 2 minutes & try again.
Have materials ready. Have plan.

Ask if unclear.

Teacher Lecture Eyes on speaker.
Keep hands to self. Use materials as intended. Have plan.

Ask.

Independent & 
Lab Work

Use inside voice.
Keep hands to self.

Use materials as intended.
Return with done.

Use time as planned.
Ask or e-ask.

Problem Solving Stop, Step Back, Think, Act Stop, Step Back, Think, Act Stop, Step Back, Think, Act
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EXAMPLE	
Teachable	Expectations	(Classroom)
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Shishmaref School AK, Lyon Johnson, Aug 9, 2011

Entering & 
Exiting

Classroom

Teacher 
Lecture Homework Requesting 

Assistance
Independent

Study

Come
Prepared

• Have 
materials

• Note-
taking app 

•

• Completed
before 
class

•

• Have 
question
ready

•

• Have work 
ready 

•

•

•

•

•

Act
Responsibly

• Hands to 
self

•

• Eyes on 
speaker

•

• Schedule
time

•

• Raise
hand

•

• Converse
later

•

•

•

•

•

Respect
Others

• Inside 
voice

•

• Appropriate 
questioning

•

• Own work

•

• Try again 
later 

•

• Use own 
supplies

•

•

•

•

•

Engage in 
Learning

• Go directly 
to desk & 
get ready

•

• Take notes

•

• Specify 
task 

•

• Try 1 
more time

•

• Specify 
outcome 

•

•

•

•

•

High School Example

Classroom
___________

Typical	Classroom	Settings/Routines

a. _______ b. _____ c. ______ d. _____ e. ______

Sc
ho

ol
-w

id
e	
Ex
pe

ct
at
io
ns

1.
•

•

•

•

•

•

•

•

•

•

2.
•

•

•

•

•

•

•

•

•

•

3.
•

•

•

•

•

•

•

•

•

•

4.
•

•

•

•

•

•

•

•

•

•

SW & Home

EXPECTATIO
NS

TYPICAL HOME ROUTINES

Morning Homework Playtime Mealtime Bedtime

Respect Say “good 
morning”

Try your 
best

Use your 
words

Say 
“thank 
you”

Say “good 
night”

Responsibility
Put

clothes in 
washer

Put 
backpack 

& 
homework 

by 
backdoor

Put toys
away

Wash
hands Brush 

teeth

Safety
Return
food to 
refrig-
erator

Put home-
work in 

backpack

Put toys
in room 
when 
done

Keep 
chair legs 
on floor

Put toys 
on shelf

Li
nk

in
g 

Po
si

tiv
e 

Be
ha

vi
or

 a
t S

ch
oo

l &
 H

om
e Be

Safe
Be

Respectful
Be

Ready to Learn

Morning
•
•

•
•

•
•

After 
School

•
•

•
•

•
•

Mealtime
•
•

•
•

•
•

Bedtime
•
•

•
•

•
•

Home Example



8/26/17

6

Tooborac Public School, BC

Home Example

Li
nk

in
g 

Po
si

tiv
e 

Be
ha

vi
or

 a
t S

ch
oo

l &
 H

om
e Safety Respect Responsibility

School

•
•

• Honor diversity 
•

• Finish homework 
before e-games

•

Driving

• Fill gas tank
•

• Tell when expected 
home

•
•

Mealtime

• Turn stove off
•

• Eat dinner with 
family

•

•
•

With 
Friends

• Designate driver
•

• Be supportive 
bystander

•

•
•

High School Home Example

PRACTICES

OUTCOMES

Vincent, Randall, Cartledge, 
Tobin, & Swain-Bradway 2011; 
Sugai, O’Keeffe, & Fallon, 
2012ab

Supporting Important Culturally 
Equitable Academic & Social 
Behavior Competence

Supporting Culturally Relevant 
Evidence-based Interventions

Supporting 
Culturally 
Knowledgeable 
Staff Behavior

Supporting 
Culturally Valid 
Decision Making

PBIS	
emphasis

Classroom Teaching 
Matrix

EXAMPLE:	
Classroom	
Continuum

Continuous Active
Supervision Frequent Positive Active 

Engagement

Small Group Skills 
Practice

Peer
Mentoring

Check-In
Check-Out

Behavioral 
Contracting

FBA-BIP

Effective Instruction

Good Behavior 
Game

Contingent &
Specific Positive 
Reinforcement

How did we get here?
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Teacher__________________________   
Rater_______________________

Date___________

Instructional Activity Time Start_______

Time End________

Tally each Positive Student 
Contacts

Total # Tally each Negative 
Student Contacts

Total #

Ratio of Positives to Negatives:  _____ to 1

Classroom Management: Self-Assessment

Classroom Management Practice Rating

1.    I have arranged my classroom to minimize crowding and distraction Yes    No

2.    I have maximized structure and predictability in my classroom (e.g., explicit classroom 
routines, specific directions, etc.).

Yes    No

3.    I have posted, taught, reviewed, and reinforced 3-5 positively stated expectations (or rules). Yes    No

4.    I provided more frequent acknowledgement for appropriate behaviors than inappropriate 
behaviors (See top of page).

Yes    No

5.    I provided each student with multiple opportunities to respond and participate during 
instruction.

Yes     No

6.    My instruction actively engaged students in observable ways (e.g., writing, verbalizing) Yes     No

7.    I actively supervised my classroom (e.g., moving, scanning) during instruction. Yes    No

8.    I ignored or provided quick, direct, explicit reprimands/redirections in response to 
inappropriate behavior.

Yes    No

9.    I have multiple strategies/systems in place to acknowledge appropriate behavior (e.g., 
class point systems, praise, etc.).

Yes    No

10.  In general, I have provided specific feedback in response to social and academic behavior 
errors and correct responses.

Yes    No

Overall classroom management score:

10-8  “yes”  =  “Super”        7-5  “yes”  =  “So-So”          <5 “yes”  =  “Improvement Needed”
# Yes___

`

Effective 
Classroom 
Behavior 

Management1. Positive 
Reinforcement

2. Active 
Supervision

3. Precorrect

4. Maximize 
Academic Success

5. Teach Behavior 
like Academic

✓
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Classroom Practices & Systems Self-Assessment

Classroom Practices & Systems Decision Making 1. Positively reinforce

Developmental,
Cultural, Contextual

2. Actively supervise

Model

3. Precorrect
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4. Maximize academic success 5. Teach academic 
routines & social skills

Decision SWPBS Feature
Yes ?   No 1. Basic classroom management practices used in most 

(80%) of classrooms throughout school day?

Yes ?   No 2. Plan exists for teaching school-wide social skill 
expectations in classrooms?

Yes ?   No 3. Plan for teaching & encouraging use of basic 
classroom management practices?

Yes ?   No 4. Planned & practiced procedures for crisis situations?

Yes ?   No 5. Are we using data to monitor the above?

Yes ?   No 6. Is our team monitoring & coordinating implementation 
of above?

Classroom Management - 5 minutes

1 Administrator

2 Coaching

3 Data

4 SW Team

5 Priority

7 Continuum Logic

8 Effective Academic Instruction

9 Evidence-based Priority

10 MTSS

6 Organizational Efficiency

Classroom Implementation Support System
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School-wide Implementation Practices & Systems - Abbreviated

1. Administrator

2. Team

3. Approved Tier 1 SW & CW

4 Approved T2/T3 Action Plan
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School-wide & classroom-wide PBIS should be aligned & integrated

Teach & encourage classroom-wide PBIS explicitly, 
continuously, & formally

Establish classroom-wide continuum of support

Merge classroom-wide behavior support into all academic 
routines & activities

Decide with data

Outcome is positive school-wide & classroom-wide climate & 
culture

Classroom-wide PBIS BIG IDEAS✓

1

2

3

4

5

6

PBIS: Classroom Behavior 
Management Practices & Systems

✓


