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PURPOSE 

 

Revisit core features of PB4L-SW 

in multi-tiered behavior framework 

context. How theory shapes 

research & practice is considered 

using implementation examples 

from school climate & positive 

behavior support.  

www.pbis.or
g	  

www.neswpbs.org	  

Presenta.ons	  

SWPBS	  Feature	   Ac.on	  
1.	  What	  is	  1	  thing	  you	  learned	  that	  you	  did	  not	  
know	  before?	  
2.	  What	  3	  “big	  ideas”	  will	  you	  take	  back	  to	  your	  
colleagues?	  
3.	  What	  is	  1	  prac.ce	  you	  will	  do	  tomorrow	  that	  you	  
have	  not	  done	  before?	  

4.	  	  What	  is	  1	  prac.ce	  you	  will	  consider	  not	  doing	  
tomorrow?	  
5.	  	  What	  is	  1	  enhancement	  you	  can	  make	  in	  your	  
teaching	  environment	  to	  increase	  likelihood	  of	  
doing	  above?	  

Ac.on	  Steps	  -‐	  Homework	  

Why?	  

Getting Tough 

Teaching to Corner 

Nov 1985 Kappan 
School Discipline 

Challenge: 
Academic & behavior 
success (failure) are 

linked! 
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Factors	  Directly	  &	  Indirectly	  Contribu.ng	  To	  
Student	  Learning	  

Louis, Leithwood, Wahlstrom, & Anderson (2010).  

School 
Leadership 

School 
Conditions 

Teachers 

Classroom 
Conditions 

Student/Family 
Background Posi*ve	  School	  

Climate	  
	  

Did	  you	  feel	  that!	  

VIOLENCE	  
PREVENTION	  

Posi.ve	  
predictable	  
school-‐wide	  
climate	  

High	  rates	  
academic	  &	  
social	  success	  

Formal	  social	  
skills	  instruc.on	  

Posi.ve	  ac.ve	  
supervision	  &	  
reinforcement	  

Posi.ve	  adult	  
role	  models	  

Mul.-‐component,	  
mul.-‐year	  school-‐
family-‐community	  

effort	  

VIOLENCE	  
PREVENTION	  

•  Surgeon General’s 
Report on Youth 
Violence (2001) 

•  Coordinated Social 
Emotional & Learning 
(Greenberg et al., 
2003) 

•  Center for Study & 
Prevention of 
Violence (2006) 

•  White House 
Conference on 
School Violence 
(2006) 

KID	  
(-‐)	  School	  Climate	  

•  Non-‐compliance	  &	  non-‐
coopera.on	  

•  Disrespect	  
•  Teasing,	  harassment,	  &	  
in.mida.on	  

•  Disengagement	  &	  withdrawal	  
•  Nona`endance,	  tardy,	  &	  
truancy	  

•  Academic	  failure	  
•  Violent/aggressive	  behavior	  
•  Li`ering,	  graffi.,	  &	  vandalism	  
•  Substance	  use	  

SCHOOL	  
(-‐)	  School	  climate	  

•  Reac.ve	  management	  
•  Exclusionary	  disciplinary	  prac.ces	  
•  Informal	  social	  skills	  instruc.on	  
•  Poor	  implementa.on	  fidelity	  of	  
effec.ve	  prac.ces	  

•  Inefficient	  organiza.on	  support	  
•  Poor	  leadership	  prepara.on	  
•  Non-‐data-‐based	  decision	  making	  
•  Inefficient,	  ineffec.ve	  instruc.on	  
•  Nega.ve	  adult	  role	  models	  

Coercive	  Cycle	  

Why	  is	  
nega.ve	  

school	  climate	  
undesirable?	  Creates	  environments	  

of	  control	  

Triggers	  &	  reinforces	  
an.social	  behavior	  	  

Shifs	  accountability	  away	  
from	  school	  

Devalues	  child-‐adult	  
rela.onship	  

Weakens	  academic	  
&	  social	  behavior	  
development	  

Biglan,	  Dishion,	  
Mayer,	  

Pa`erson,	  Reid,	  
Severson,	  Walker	  	  

SCHOOL	  
(+)	  School	  Climate	  

•  Posi.ve	  >	  nega.ve	  contacts	  
•  Predictable,	  consistent,	  &	  
equitable	  treatment	  

•  Challenging	  academic	  
success	  

•  Adults	  modeling	  expected	  
behavior	  

•  Recogni.on	  &	  
acknowledgement	  

• Opportunity	  to	  learn	  
•  Safe	  learning	  environment	  
•  Academic	  &	  social	  
engagement	  

KID	  
(+)	  School	  Climate	  	  

•  Compliance	  &	  coopera.on	  
•  Respect	  &	  responsibility	  
•  Posi.ve	  peer	  &	  adult	  
interac.ons	  

•  Engagement	  &	  par.cipa.on	  
•  A`endance	  &	  punctuality	  
•  Anger	  &	  conflict	  management	  
•  Safe	  &	  clean	  environment	  
• Healthy	  food	  &	  substance	  use	  
•  Self-‐management	  behavior	  

Posi.ve	  Reinforcement	  Cycle	  
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Nega.ve	  School	  
Behavior	  

Nega.ve	  Student	  
Behavior	  

What’s	  It	  Take	  to	  Shif	  from	  Nega.ve	  to	  Posi.ve	  
School	  Climate???	  

Posi.ve	  Student	  
Behavior	  

Posi.ve	  School	  
Behavior	  

Coercive 
Cycle 

Positive 
Reinforcement 

Cycle 
HOW?	  

Establish	  
posi.ve	  school	  

climate	   Maximizing	  
academic	  
success	  

Teaching	  
important	  social	  

skills	  

Recognizing	  
good	  behavior	  

Modeling	  good	  
behavior	  

Supervising	  
ac.vely	  

Communica.ng	  
posi.vely	  

Biglan, Colvin, Hoagwood,  
Mayer, Patterson, 

Reid, Walker 

Decision	   SWPBS	  Feature	   Ac.on	  
Yes	  	  ?	  	  	  No	   1.	  Do	  >80%	  of	  students	  engage	  in	  socially	  

appropriate	  interac.ons	  w/	  peers	  daily?	  
Yes	  	  ?	  	  	  No	   2.	  Do	  >80%	  of	  staff	  have	  more	  posi.ve	  

than	  nega.ve	  social	  interac.ons	  with	  their	  
students	  daily?	  

Yes	  	  ?	  	  	  No	   3.	  Do	  >80%	  of	  staff	  model	  posi.ve	  
expected	  social	  behavior	  daily?	  

Yes	  	  ?	  	  	  No	   4.	  Do	  >80%	  of	  students	  experience	  high	  
levels	  of	  successful	  academic	  engagement	  
every	  hour?	  

Yes	  	  ?	  	  	  No	   5.	  	  Are	  we	  using	  data	  to	  monitor	  the	  
above?	  

Yes	  	  ?	  	  	  No	   6.	  Is	  our	  team	  monitoring	  &	  coordina.ng	  
implementa.on	  of	  above?	  

School	  Climate	  Self-‐Assessment	  -‐	  homework	  

Mul*-‐Tiered	  

Systems	  of	  Support	  

	  
Arranging	  environment	  to	  be	  

conducive	  to	  teaching
	  &	  learning	  

(N.	  Haring,	  2012)	  

Common	  
Vision/Values	  

Common	  
Language	  

Common	  
Experience	  

Quality 
Leadership 

Effec.ve	  Organiza.ons	  

GOAL:	  “Big	  Outcome”	  

“Organizations are groups of individuals whose collective 
behaviors are directed toward a common goal & maintained 

by a common outcome”  
Skinner, 1953, Science of Human Behavior 

Classroom School 

Complex - District 
State 

MTSS aka PBIS, SWPBS, MTSS-B, MTBF, RtI-B… 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  for	  enhancing	  adop.on	  
&	  implementa.on	  of	  	  

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  of	  evidence-‐based	  
interven.ons	  to	  achieve	  

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  &	  behaviorally	  
important	  outcomes	  for	  

	  	  	  	  students	  

Framework  
 

Continuum 
 

Academically 
 

All 
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SY
ST

EM
S 

PRACTICES 

DATA 

OUTCOMES 

Vincent, Randall, Cartledge, 
Tobin, & Swain-Bradway 2011; 

Sugai, O’Keeffe, & Fallon, 
2012ab 

Supporting Important Culturally 
Equitable Academic & Social 

Behavior Competence 

Supporting Culturally Relevant 
Evidence-based Interventions 

Supporting 
Culturally 

Knowledgeable 
Staff Behavior 

Supporting 
Culturally Valid 
Decision Making 

MTSS	  
Emphasis	  

IMPLEMENTATION 
W/ FIDELITY 

CONTINUUM OF 
EVIDENCE-BASED 
INTERVENTIONS 

CONTENT 
EXPERTISE & 

FLUENCY 

TEAM-BASED 
 IMPLEMENTATION 

CONTINUOUS 
PROGRESS 

MONITORING 

UNIVERSAL 
SCREENING 

DATA-BASED 
DECISION MAKING & 
PROBLEM SOLVING 

CORE FEATURES 
MTSS/MTBF 

Primary Prevention: 
School-/Classroom- 
Wide Systems for 

All Students, 
Staff, & Settings 

Secondary Prevention: 
Specialized Group 

Systems for Students 
with At-Risk Behavior 

Tertiary Prevention: 
Specialized  

Individualized 
Systems for Students 

with High-Risk Behavior 

~80% of Students 

~15%  

~5%  

CONTINUUM OF 
SCHOOL-WIDE  

INSTRUCTIONAL &  
POSITIVE BEHAVIOR 

SUPPORT 

ALL	  

SOME	  

FEW	  

Universal	  

Targeted	  

Intensive	  

All 

Some 

Few 

Dec 7, 2007 

Con.nuum	  
of	  Support	  
for	  All	  

Universal	  

Targeted	  

Intensive	  
Continuum of 

Support 
“Theora” 

Dec 7, 2007 

Science 

Soc Studies 

Comprehension 

Math 

Soc skills 

Basketball 

Spanish 

Label behavior…not people 

Decoding 

Writing 

Technology 
Universal	  

Targeted	  

Intensive	  
Continuum of 
Support for 
ALL: 
“Molcom” 

Dec 7, 2007 

Prob Sol. 

Coop play 

Adult rel. 

Anger man. 

Attend. 

Peer interac 

Ind. play 

Label	  behavior…..not	  kids	  

Self-assess 

Homework 

Technology Beh
av

ior
 S

up
po

rt 
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Universal	  

Targeted	  

Intensive	  
Con.nuum	  of	  
Support	  for	  ALL:	  

“George”	  

Dec	  7,	  2007	  

Statistics 

Teaching 

Tennis 

French 

Cooking 

Bicycle Touring 

Lawn Mowing 

Label	  behavior…not	  people	  

Technology 

Billiards 

Reading 
Comprehension 

Expressing 
Feelings 

Universal	  

Targeted	  

Intensive	  
Con.nuum	  of	  
Support	  for	  ALL:	  
“________”	  

Dec	  7,	  2007	  

__________ 

_________ 

________ 

__________ 

_______ 

_________ 

_________ 

________ 

___________ 

_________ 

__________ 

SWPBS: Core Practice Features 

SECONDARY PREVENTION 
•  Team-led implementation w/ behavior expertise 
•  Increased social skills instruction, practice 
•  Increased supervision & precorrection 
•  Increased opportunities for reinforcement 
•  Continuous progress monitoring 
•     

TERTIARY PREVENTION 
•  Multi-disciplinary team w/ behavior expertise   
•  Function-based behavior support 
•  Wraparound, culture-driven, person-centered supports & planning 
•  School mental health 
•  Continuous monitoring of progress & implementation fidelity 
•  Increased precorrection, supervision, reinforcement 

PRIMARY PREVENTION 
•  Team-led implementation  
•  Behavior priority 
•  Social behavior expectations 
•  SW & CW teaching & encouraging of expectations 
•  Consistency in responding to problem behavior 
•  Data-based decision making 

Pr
ec
isi
on

	  

En
ga
ge
m
en

t	  

Fe
ed

ba
ck
	  

Pr
ac
.c
e	  

Te
am

w
or
k	  

ESTABLISHING CONTINUUM of SWPBS 

SECONDARY PREVENTION 
•   Check in/out 
•   Targeted social skills instruction 
•    Peer-based supports 
•    Social skills club 
•     

TERTIARY PREVENTION 
•   Function-based support 
•   Wraparound 
•   Person-centered planning 
•     
•   

PRIMARY PREVENTION 
•   Teach SW expectations 
•    Proactive SW discipline 
•    Positive reinforcement 
•    Effective instruction 
•    Parent engagement 
•   

SECONDARY PREVENTION 
•     
•   
•   
•   
•     

TERTIARY PREVENTION 
•     
•   
•   
•     
•   

PRIMARY PREVENTION 
•     
•   
•   
•   
•    
•   

Homework 

HOMEWORK 

GUIDELINES	  

•  Next	  month’s	  salary.	  

•  What	  can	  do	  with	  fidelity.	  

•  What	  you	  want	  to	  achieve.	  

•  Avoid	  people	  or	  services.	  

Teaching	  social	  

skills	  explicitly	  
	  

Establishing	  s*mulus	  

control….like	  academ
ic	  skills	  

Punishment	  teaches	  
•  Punishment	  signals	  error.	  

•  Punishment	  does	  not	  teach	  SS.	  

Teach	  “1	  hour	  every	  
Monday”	  

•  SS	  are	  needed	  all	  day.	  

•  SS	  are	  prompted	  &	  prac.ced	  all	  day.	  

Not	  my	  responsibility	  
•  SS	  are	  needed	  to	  learn.	  
•  SS	  are	  needed	  to	  teach.	  

Bad	  behavior	  is	  trait	  
•  SS	  (good/bad)	  learned	  &	  taught.	  
•  Teaching	  SS	  should	  be	  formal.	  

Social	  Skills	  Misrules	  
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Teaching/learning mis-rule!! 

DEFINE 
Simply 

MODEL 

PRACTICE 
In Setting 

ADJUST for 
Efficiency 

MONITOR & 
ACKNOWLEDGE 

Continuously 

	  

Teaching	  calcula.ng	  hypotenuse	  of	  triangle	  

“C2 = A2  + B2 where 
C is side opposite 

right angle….” 

“Watch me,…If A = 3 
& B = 4, then C2 = 

25, & C = 5….” 

“I noticed that 
everyone got #1 & #3 
correct. #2 was tricky 

because no right 
angle….” 

“Work w/ your partner & 
calculate hypotenuse of 

triangle for these 3 
examples……” 

“Work w/ another 
partner & do these 4 

examples….” 

“Teaching	  by	  Gerng	  Tough”	  “I hate this f___ing 
school & you’re a 

dumbf_____!” 

“That’s 
disrespectful 

language, girl. I’m 
sending you to the 

office so you’ll 
learn never to say 

those words 
again….starting 

now!” 

DEFINE 
Simply 

MODEL 

PRACTICE 
In Setting 

ADJUST for 
Efficiency 

MONITOR & 
ACKNOWLEDGE 

Continuously 

Teaching	  social	  behaviors	  like	  academic	  skills	  

	  
“If someone won’t stop 
teasing your friend, you 
should look cool & walk 
away w/ your friend…” 

“Watch. This is how I 
would do it at a 

concert.” 

“That was great. What 
would that look like if 
you were stuck on the 

bus? In the 
classroom?” 

“You got it. Tomorrow let’s 
figure out how to handle 

cyber-teasing.” 

“Tell me how you would 
do it if you were in 
hallway.” “At school 

dance.” 

Emphasizing & 
Teaching 
Positive 

Expectations 

Teaching 
Matrix 

SETTING 

All 
Settings Hallways Playgrounds Cafeteria 

Library/ 
Compute

r Lab 
Assembly Bus 

Respect 
Ourselves 

Be on task. 
Give your 
best effort. 

Be 
prepared. 

Walk. Have a plan. 
Eat all your 

food. 
Select 
healthy 
foods. 

Study, 
read, 

compute. 
Sit in one 

spot. 
Watch for 
your stop. 

Respect 
Others 

Be kind. 
Hands/feet 

to self. 
Help/share 

with 
others. 

Use normal 
voice 

volume. 
Walk to 
right. 

Play safe. 
Include others. 

Share 
equipment. 

Practice 
good table 
manners 

Whisper. 
Return 
books. 

Listen/watch. 
Use 

appropriate 
applause. 

Use a quiet 
voice. 

Stay in your 
seat. 

Respect 
Property 

Recycle. 
Clean up 
after self. 

Pick up 
litter. 

Maintain 
physical 
space. 

Use 
equipment 
properly. 

Put litter in 
garbage can. 

Replace 
trays & 

utensils. 
Clean up 

eating area. 

Push in 
chairs. 
Treat 
books 

carefully. 

Pick up. 
Treat chairs 

appropriately. 

Wipe your 
feet. 
Sit 

appropriately. 

 

 

E
xp

ec
ta

tio
ns

 

1.  S
OCIAL SKILL 2.  NATURAL 

CONTEXT 

3.  BEHAVIOR 

EXAMPLES 
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ec
ta
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ns

 

Expectations & behavioral skills are 
taught & recognized in natural context 

Acknowledge & Recognize 

Decision	   SWPBS	  Feature	   Ac.on	  

Yes	  	  ?	  	  	  No	   1.	  Do	  most	  (80%)	  of	  our	  staff	  agree	  that	  social	  
skill	  expecta.ons	  can	  be	  taught?	  

Yes	  	  ?	  	  	  No	   2.	  Do	  we	  have	  plan	  for	  teaching	  school-‐wide	  
social	  skill	  expecta.ons?	  

Yes	  	  ?	  	  	  No	   3.	  Do	  we	  teach	  school-‐wide	  social	  skill	  
expecta.ons	  in	  our	  classrooms?	  

Yes	  	  ?	  	  	  No	   4.	  Do	  we	  teach	  school-‐wide	  social	  skill	  
expecta.ons	  throughout	  the	  day?	  

Yes	  	  ?	  	  	  No	   5.	  	  Are	  we	  using	  data	  to	  monitor	  the	  above?	  

Yes	  	  ?	  	  	  No	   6.	  Is	  our	  team	  monitoring	  &	  coordina.ng	  
implementa.on	  of	  above?	  

Social	  Skills	  Self-‐assessment	  

Attention 
Please 1 Minute 

Concluding	  
comments	  

	  
Now	  what?	  

SWPBS	  Feature	   Ac.on	  
1.	  What	  is	  1	  thing	  you	  learned	  that	  you	  did	  not	  
know	  before?	  
2.	  What	  3	  “big	  ideas”	  will	  you	  take	  back	  to	  your	  
colleagues?	  
3.	  What	  is	  1	  prac.ce	  you	  will	  do	  tomorrow	  that	  you	  
have	  not	  done	  before?	  

4.	  	  What	  is	  1	  prac.ce	  you	  will	  consider	  not	  doing	  
tomorrow?	  
5.	  	  What	  is	  1	  enhancement	  you	  can	  make	  in	  your	  
teaching	  environment	  to	  increase	  likelihood	  of	  
doing	  above?	  

Ac.on	  Steps	  -‐	  Homework	   Upcoming	  Events	  

PBIS	  Forum	  

Oct	  22-‐23,	  
2015	  

Rosemont	  
IL	  

SMH	  
Conference	  

Nov	  5-‐7,	  
2015	  

New	  
Orleans,	  

LA	  

New	  
England	  
PBIS	  

Nov	  
19-‐20,	  
2015	  

Norwood,	  
MA	  

APBS	  Conf.	  

Mar	  
23-‐26,	  
2016	  

San	  
Francisco,	  

CA	  

Northeast	  
SWPBS	  
Conf.	  

May	  
19-‐20,	  
2016	  

Mys.c,	  CT	  
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Lewistj@missouri.edu	  

RobH@oregon.edu	  

George.sugai@uconn.edu	  

www.pbis.org	  	  


